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Introduction

LEAPS is a widening participation programme which aims to encourage and advise young people who are
underrepresented in higher education. We work with state secondary schools across South East of Scotland
and the Forth Valley supporting pupils who meet LEAPS eligibility criteria.

LEAPS is funded by our higher education institution and local council partners. LEAPS also delivers the
Scottish Funding Council’s Schools for Higher Education Programme (SHEP) in South East Scotland and the
Forth Valley, in partnership with the National Schools Programme, to support Senior Phase pupils in Scotland
from backgrounds of socioeconomic disadvantage and underrepresented groups to access higher education in
university.

LEAPS S5 1:1 Guidance Interviews

Interviews take place between January to March, delivered in our 16 Group 1/1+ schools, which have a lower
than average rates of progression to higher education. S5 1:1 Guidance Interviews are carried out by the
LEAPS core team, external staff employed for the purpose of interviewing, or by University/College from
across LEAPS Partnerships. On average we deliver around 700 guidance interviews to students.

We offer students individualised advice and guidance on higher education and focus on course choices for S6.
We are impartial and not biased towards any institution. Students receive an individualised action plan
following on from their interview.

The LEAPS S5 1:1s Guidance Interviews are thirty-minute interviews which aim to help students understand
the importance of making strategic S6 subject choices ahead of applying for higher education. Strategic S6
subject choices should align with interest in the subject and any known higher education plans, or, in cases
where specific higher education plans are not yet known they should allow a student to keep a range of higher
education options open to them.

LEAPS S5 1:1 Guidance Interviews Evaluation Project

This year marks the first impact evaluation of the S5 1:1 Guidance Interviews via this approach. Historically,
qualitative feedback from schools and staff has affirmed their value. We conduct annual planning meetings
where teachers emphasise their importance, and staff provide feedback via questionnaires. Additionally, we
receive informal feedback from students during interviews.

The evaluation project aims to assess the interviews' value and impact from the pupils' perspectives,
enhancing existing feedback and data we have previously analysed.



https://www.leapsonline.org/
https://www.leapsonline.org/about-leaps/our-eligibility-criteria

Methodology

What sort of data did your evaluation involve?
OQuantitative

OQualitative

XMixed methods

Which methods did you use?

[IStandardised Questionnaires

[IValidated Scales

XInterviews

OFocus Group(s)

X Other (during the interviews we collected data at the start and at the end using a scale (to measure
confidence for two statements) and one free text question at the end (to help establish understanding).

Which software package(s) if any did you use to assist with your evaluation?

X Excel

OSPSS

CONVivo

[1Other (If ‘other’, please ensure to explicitly name the package in your commentary for this section)

Did your project involve the usage of any statistical methods?

[IDistribution OMean [OMedian COOMode
ORange OStandard Deviation OVariance Olnterquartile Range
OPaired samples XINone

OOther (If ‘other’, please ensure to explicitly name the package in your commentary for this section)

Use the space below to provide a commentary on your methodology.

We adopted a mixed-methods approach, utilising both quantitative and qualitative measures. Pupils who
received a LEAPS S5 1:1 Guidance Interview rated their confidence on a scale in response to two statements
both pre and post their S5 1:1 Guidance Interview. The statements were about S6 course choices and career
exploration required to strengthen applications to college/university.

At the end of the S5 1:1 Guidance Interview, a LEAPS Interviewer asked some pupils a qualitative question
about the action points they intended to take as a result of the S5 1:1 Guidance Interview. This aimed to help
us measure pupils’ understanding regarding actions they could take to support their higher education
applications and plans.

Interviewers recorded pupils’ response on Microsoft Word. The data was later typed into an MS Form and then
exported into Excel for analysis. Basic data analysis skills were used to collate and clean the data and
generate charts along with a thematic analysis of the qualitative data collected.

Quantitative pre-interview and post-interview statement and scale
| feel confident about my S6 course choices and the career exploration | need to undertake to strengthen my
college/university applications.

Quantitative response options with coding
Strongly disagree (not confident) (1)
Disagree (2)

Neither agree nor disagree (3)

Agree (4)

Strongly agree (very confident) (5)




Qualitative post-interview question (piloted by one interviewer only)
What actions points are you going to take next/what research do you think will help with your next steps?

No. of schools that participated in S5 1:1 Guidance Interviews (16

No. of students interviewed 691
Quantitative pre question no. of respondents 605 (88% response rate)
Quantitative post question no. of respondents 605 (88% response rate)

Qualitative post question no. of respondents 73 (11% response rate)*




Discussion

We have used the Gibbs Reflective Cycle to reflect on the evaluation project and provide structure to our
overall discussion. See ‘Introduction’ section for ‘Description’ aspect of Gibbs Reflective Cycle

Feelings: Evaluating the S5 1:1 Guidance Interviews and then interviewing the students has allowed me to
better understand what works well and what needs changed. Initially | felt daunted by the evaluation process,
unsure of how to design and analyse questions effectively. However, with support from a colleague and the
SCAPP Evaluation Matters Community of Practice, | learned about design, delivery and data collection,
analysis and reporting. My feelings evolved, and | realised it is okay to adapt and refine the evaluation process
and learn as you go.

Evaluation: A key success was conducting in-person evaluations with students, ensuring high response rates
without relying on paper forms or waiting on a response for the student in their own time. As the interviewer
who asked the qualitative question at the end, hearing students articulate their next steps helped demonstrate
the value and importance of the interview and of the role of encouraging reflective practice in students.

Early in the interview process, we identified some challenges with our quantitative scaling statements. Firstly,
the statement was effectively asking pupils two questions in one, complicating data gathering and analysis.
Secondly, one of the terms used in the statement was not immediately understandable to all pupils and
required additional explanation. The team of 15 interviewers, including LEAPS, external staff, and university
partners, had been briefed on evaluation before the interviews began. Although these issues were identified
early on, it would have been logistically challenging to make changes to the evaluation design while the activity
was underway. As a result, it was decided not to make changes at that point, but instead to use it as an
opportunity to learn lessons about all aspects of the evaluation process while knowing that changes could —
and would — be made to future evaluations.

Analysis: Success relied on our strong team collaboration and shared ideas. We gathered feedback from
interviewers after the project which informed future evaluation of this activity. Interviewers recorded pupils’
response on Microsoft Word. The data was later typed into an MS Form and then exported into Excel for
analysis. The quantitative data highlighted that student’s confidence greatly improved after receiving their
interview. The qualitative data shows that students have clear actions that they will take which will help with
their next steps. We gathered feedback from teachers informally either in person or over email with most of
them mentioning how they have such a positive impact on the students helping them with their subject choice
and getting them to think about plans for after school. We also gathered feedback from interviewers using
online survey collecting their opinions on the process and asking them what worked well and getting lots of
great feedback such as helping students pick the right subjects, signposting to resources and having safe
space to talk about their ideas. Interviewers collected feedback informally from the students with lots of
students commenting on how useful and helpful it was to have someone to talk to about these topics.

Reflecting after completion has clarified necessary changes to improve future evaluations but also what
worked well. Being able to see that students confidence improved after their interview with data, hearing
feedback from interviewers, students and teachers demonstrates the impact and value.



https://reflection.ed.ac.uk/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycle

Limitations

One limitation was that only one interviewer asked the qualitative question. Due to limited staff resources and
time, and as part of trialling the evaluation, we didn't gather as much student data as desired. Staff availability
was a key consideration, especially since this was our first year implementing an impact evaluation process.

Another limitation was the post-evaluation question, this should have been asked about 2-4 weeks after the S5
1:1 Guidance Interview to assess growth in confidence and research depth, rather than immediately after. This
allows pupils time to reflect and take action to help with their development.

Another issue was the quantitative evaluation question, which was unclear and essentially two questions in
one, making it difficult for students to interpret. The question caused confusion as the students didn’t
understand the term Career exploration which had to be explained.

Additionally, lack of expertise in data analysis and evaluation posed a challenge. | required substantial
assistance in this area. | recognise that our knowledge and understanding are still developing. The SCAPP
Evaluation Matters Community of Practice has been invaluable.

Lessons Learned

One key lesson was embracing trial and error. If something doesn’t work, we can adapt and improve it for next
time; it doesn’t have to be perfect initially.

Taking notes throughout the evaluation process would be beneficial in the future. It would help recall each
stage, identifying what worked and what could be improved, rather than waiting until the end to reflect. Being
part of the SCAPP Evaluation Community of Practice we were encouraged to use reflective practice prompts,
allowing us time after each session to reflect on what we learnt, challenges and how we move forward, | will
use this in future evaluation projects.

Dedicating sufficient time to the evaluation project was another important lesson. | underestimated the effort
involved, even with team support.

To enhance my skills, attending more workshops and engaging in further CPD and reading on evaluation
processes—particularly data analysis and report writing would be valuable. Although | attended many
workshops by the Evaluation Matters Community of Practice, | missed some due to other commitments.

To improve the robustness of this evaluation project, conducting it annually would help assess trends over
multiple years, rather than relying on one standalone year.

In future evaluations, it is essential to establish a clear timeframe for data collection to allow adequate time for
reflection and analysis. Different aspects should be separately measured, ensuring clarity and precision. It's
also important to use terminology that is clear and understandable. Additionally, there is an opportunity to
enhance proficiency in Excel to support data analysis and interpretation. By addressing these areas, the
evaluation process can become more effective and insightful.




Additional Content

Images

Below are the key findings.

Figure 1 — The question below was asked pre and post-interview to each student.

| feel confident about my 56 course choices and the career exploration | need to
undertake to strengthen my collegef/university applications
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Figure 2 — ‘What actions points are you going to take next/what research do you think will help with your
next steps? - This question was asked by one interviewer post-interview. Comments extracted from the
question

‘Look at Prospects and attend open days’

‘Use Planitplus to look at different careers that relate to Biology. Use UCAS to search for courses and explore
Biology options’

‘Register with Aces, Research ideas on UCAS’

‘Research REACH/Sway resources and try get work experience. Attending online course on Al’

‘Look into part time college courses and start thinking about subjects for S6’

‘Research both Teaching and PE, get classroom work experience and attend open days’

The most common theme when analysing the qualitative data is research which meets the objective ‘advise
pupils on any further research needed to support their higher education exploration. The findings highlight
the variety of topics students will research such as entry requirements.




31 respondents (42%) answered Research for this question.
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Final Thoughts

The evaluation project aims were to assess the interviews' value and impact from the pupils' perspectives.
The quantitative graph above clearly demonstrates the improvement in students’ confidence post interview.
60% of students agreed and 19% strongly agreed that they felt more confident about S6 course choice and
how to strengthen their college/university application after their interview took place. Students that were
asked the qualitative question demonstrated their understanding of what actions they need to take which
will help with their next steps by giving a variety of answers. Informal feedback from students communicating
to interviewers or teachers about how useful and helpful they were also highlights the value and impact. |
believe the evaluation demonstrates this clearly but we also learnt what we can do to improve and
strengthen it for next time.

URLs

www.leapsonline.org/

www.leapsonline.org/school-students/activities
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