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Introduction

Across the Student Experience Directorate’s support offerings, engagement from students in Nautical and
STEM (N&S) subjects remains considerably lower than that of other faculties. However, feedback from these
students consistently indicates a need for ongoing support from these services. This disparity suggests the
presence of structural, cultural, and personal barriers that limit access to, and engagement with, existing
support provision.

In alignment with the principles of widening access and participation - namely, ensuring equity of opportunity
and fostering inclusion - the City of Glasgow’s (COGC) project seeks to increase engagement with the N&S
faculty through more tailored and responsive student support. This evaluation represents a collaborative
initiative involving three teams within the Student Experience Directorate: the Library Services, the Skills
Development Service (SDS), and the Students’ Association (SA).

The Library Services strand of the project focused on evaluating student and staff engagement with N&S -
related Library Guides. This evaluation aimed to assess the usefulness and structure of existing resources,
explore opportunities for co-creation of reading lists, examine the visibility of support guides, and identify gaps
in journal provision, websites, and Open Educational Resources (OERs).

The Skills Development Service evaluated its current approach to delivering both in-person and online skills
development support. The purpose of this evaluation was to generate evidence to inform the development of a
more effective and impactful delivery model for both staff and students within the faculty.

The Students’ Association assessed the effectiveness of its Class Representation system, with the aim of
informing meaningful improvements while strengthening professional relationships between Faculty staff and
Faculty Ambassadors.

Collectively, this project sought to identify and remove barriers to engagement, embed student support
services more effectively within the N&S faculty, enhance inclusivity, and improve outcomes for students who
are underrepresented or less engaged.




Methodology

What sort of data did your evaluation involve?
LI Quantitative

OQualitative

X Mixed methods

Which methods did you use?
Standardised Questionnaires

[OValidated Scales
Interviews

OFocus Group(s)
LI Other (If ‘other’, please ensure to explicitly name the method in your commentary for this section)

Which software package(s) if any did you use to assist with your evaluation?
X Excel

OSPSS

CONVivo
I Other (If ‘other’, please ensure to explicitly name the package in your commentary for this section)

Did your project involve the usage of any statistical methods?

LI Distribution OMean OMedian COOMode
X Range OStandard Deviation OVariance Olnterquartile Range
OPaired samples CINone

OOther (If ‘other’, please ensure to explicitly name the package in your commentary for this section)

Given the collaborative nature of this evaluation, each participating team adopted a tailored methodology
appropriate to its service context and evaluative focus. The project was underpinned by a Theory of Change
framework, which enabled each team to identify two priority objectives, articulate intended outcomes, and
develop aligned action plans. A mixed-methods approach was employed across the project, combining
quantitative engagement data with qualitative feedback from staff and students. The methodologies adopted
by each team are outlined below.

Library Services

To evaluate the effectiveness of Nautical and STEM-related Library Guides, the team first identified all existing
subject guides relevant to the faculty. Usage statistics were collected for each guide, capturing access data
from August 2024 to June 2025. Guides were then selected for further evaluation based on levels of student
engagement.

To gather qualitative feedback on the relevance, structure, and content of the guides', structured
questionnaires were developed and distributed to subject experts within the faculty. These questionnaires
sought staff perspectives on the currency of resources, opportunities for updating content, and the potential for
co-creation of reading lists.

As a result, 11 Curriculum Heads and one Project Co-ordinator were identified to complete the questionnaire
and share it with their colleagues. 7 responses have been received thus far, and data collection remains
ongoing. In time, the Library team will meet to review findings and agree priorities for future subject guide
development. We are looking to co-create reading lists with lecturers, identify maritime-specific additions to the
digital resources, change the structure of the guides to include enhanced ‘How to use’, Referencing, Research
and Copyright sections.




The Skills Development Service

To evaluate the effectiveness of in-person and online skills development provision, the Skills Development
Service undertook a phased mixed-methods approach. Quantitative engagement data was first reviewed,
including bookings for in-class workshops, uptake of one-to-one skills appointments, and thematic trends
emerging from one-to-one sessions.

This analysis was complemented by qualitative conversations with key faculty staff to explore experiences of
the existing service model. These discussions focused on perceived resource gaps, timetable constraints, and
preferred delivery formats. Additional qualitative feedback was gathered from students at stalled engagement
events to better understand unmet support needs.

Initial analysis highlighted reduced engagement with one-to-one appointments and in-class workshops.
Qualitative insights pointed to the impact of intensive timetabling and limited visibility of provision. In response,
the SDS implemented a series of service developments, with mechanisms for ongoing review, including:

o Design and delivery of monthly workshops

e Introduction of drop-in sessions aligned to timetable gaps

o Development of supporting LibGuides and a curated resource bank
e Refinement of communications strategies for new offerings

e Expansion of online workshop provision

e Continued partnership working with faculty staff

e Enhanced visibility of skills development spaces

The Students’ Association

To evaluate the effectiveness of the Class Representation system for Nautical and STEM students, the SA
conducted a review of existing quantitative and qualitative data sources. These included archived feedback
from staff and former Class Representatives, training evaluation data, election statistics spanning the previous
four academic years, and attendance records from Class Representative meetings.

Emerging trends from this data were explored further through qualitative engagement with key faculty staff,
providing contextual insight into the representation experience from a faculty perspective. Timetable data was
also reviewed to identify structural barriers affecting participation. Staff and students were engaged throughout
both the planning and post-implementation stages of service developments. Based on this analysis, the
Students’ Association implemented a number of informed adjustments to the Class Representation system,
including:

e Adaptation of training delivery models

e Introduction of faculty-specific feedback sessions

¢ Increased visibility and engagement on both college campuses

e Development of tailored resources to support Faculty Ambassadors within Faculty Board structures




Discussion

Gibbs Reflective Cycle:
Stage 1 - Description

The key takeaway from this project was the value of a collaborative approach to evaluation. Joint working
enabled shared accountability, knowledge exchange, and a more comprehensive understanding of how
students interact with different support services. The process also revealed practical challenges associated
with a project of this scale, including differing service timelines, limitations in available data, and difficulty
scheduling regular meetings during peak academic periods. These factors occasionally slowed progress and
affected project momentum.

Stage 2 - Feelings

The team found the evaluative approach rewarding and motivating, particularly given the level of support from
our directorate managers and other CoP members. A shared objective fostered a sense of collective purpose,
and collaboration created a supportive environment in which successes could be recognised and challenges
addressed jointly. As the project progressed, confidence grew in applying formal evaluatio n frameworks,
particularly the Theory of Change and reflective models such as Gibbs’ Cycle, despite limited prior experience
in using these approaches.

Stage 3 — Evaluation

The accountability created through regular cross-team engagement, such as scheduled check-ins, collective
deadlines and reporting meetings, ensured that evaluation activity remained visible and prioritised alongside
broader operational commitments. Collaboration enabled the sharing of faculty contacts and coordination of
engagement and data collection activities. However, differences in project stages across teams sometimes
resulted in uneven progress, which occasionally led to perceptions of being “behind.” The group structure
mitigated this by allowing members to support one another, redistribute tasks, and adapt plans to sustain
overall progress.

Stage 4 - Analysis

The project demonstrated that collaborative evaluation is particularly valuable when addressing complex,
systemic issues such as reduced engagement and barriers to accessing support. The challenges faced by
N&S students are multifaceted; therefore, isolated service-level changes would have been unlikely to achieve
meaningful impact. A multi-disciplinary team enabled contextualised adaptations across services, ensuring that
developments were relevant and informed. Flexibility in meeting structures, data collection methods, and
timelines proved essential in accommodating service constraints while maintaining a shared strategic direction.

Participation in a wider community of practice also supported alignment with sector-informed approaches to
widening access and encouraged reflective learning, strengthening existing evaluative processes.

Stage 5 - Conclusion

The project showed that collaborative, theory-informed evaluation can generate actionable insights while
simultaneously building internal capacity. Key enablers included clear communication, realistic planning, and
mutual support across teams. Beyond producing findings, the process strengthened professional relationships
with faculty colleagues and increased confidence in using evaluation frameworks to inform service
development.




Stage 6 - Action plan

Several initiatives emerging from the evaluation are still in early implementation and require further time before
meaningful assessment can take place. These will be monitored and reviewed to determine impact and guide
future decision-making. Continued data collection and sustained engagement with the N&S faculty will support
increasingly evidence-led and responsive enhancements.

At a strategic level, the project has established partnerships, processes, and systems that provide a strong
foundation for future collaborative evaluations. These approaches can be adapted for work with other faculties
and priority student groups to support more coordinated service development.

Key considerations for future collaborative evaluations include:

e Building flexibility into timelines and outputs to reflect cross-service realities.

e Establishing shared expectations, roles, and scope at an early stage.

e Recognising uneven progress as a normal feature of partnership work.

e Embedding reflective practice throughout the project lifecycle rather than only at its conclusion.

o Establishing methods for sustainable data collection of the level of engagement with underrepresented
students.

With these structures in place, future initiatives are well positioned to deliver targeted, inclusive, and impactful
support for Nautical and STEM students and the wider student body.




Limitations

Several limitations should be considered when interpreting the findings of this evaluation.

Firstly, some of the services involved were newly introduced or in early stages of delivery. As a result, there
was limited or incomplete data available to assess their impact fully. In addition, several of the changes
implemented had not been in place for a full operational cycle before the project concluded, restricting the
ability to evaluate longer-term outcomes.

Secondly, response and engagement rates for feedback activities were lower than anticipated in some areas.
This reduced the volume of qualitative insight available and may mean that the experiences captured are not
fully representative of the wider staff or student cohort.

The collaborative nature of the project also introduced practical challenges. The three participating services
operated on different timelines, with varying priorities and resource constraints, which occasionally affected
consistency in data collection and progress. Time was also required at the outset to agree a shared focus for
evaluation. Each team identified multiple potential areas of investigation, and narrowing these down was
necessary to ensure the project remained manageable and not overly complex.

These factors do not diminish the value of the findings but highlight the importance of allowing sufficient lead -in
time, aligning service timelines where possible, and embedding evaluation processes early in the development
of new initiatives.

Lessons Learned

This project provided valuable insight into how collaborative evaluations can be designed and delivered more
effectively in future.

A key learning point was the importance of establishing a clearly defined scope at the outset. While each
service identified multiple potential areas for evaluation and an effort was made to agree priorities early on,
refinements continued throughout the project. Some of this reflected a responsive and adaptive approach;
however, future projects would benefit from a more intentional scoping phase to minimise ongoing adjustments
and maintain focus.

Aligning timelines across services is another area for development. Differences in operational cycles affected
the pace of implementation and data collection. Where possible, future collaborations should include a longer
lead-in period to coordinate schedules, confirm responsibilities, and ensure that evaluation milestones align
with service delivery.

Maintaining regular communication proved essential and should remain a core feature of future work.
Scheduled check-ins supported accountability and shared problem-solving; however, introducing more
structured progress reviews would strengthen coordination and enable earlier identification of challenges. For
group outputs, clearer delegation of responsibilities and more structured feedback and sharing sessions would
support a more balanced distribution of tasks.

Finally, the experience reinforced the value of adopting a flexible but structured evaluation framework.
Continuing to use models such as Theory of Change and reflective cycles can support shared understanding,
but these should be accompanied by clear guidance and practical tools to build confidence among teams less
familiar with formal evaluation methods.




Overall, future projects would adopt a similar collaborative approach, with greater emphasis on early planning,
a tighter initial focus, and more deliberate alignment of processes, while retaining the partnership -based model
that underpinned the project’s successes.
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